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Abstract 

The college teachers of Bangladesh need to increase teaching skills to ensure quality education to meet the demand 

of time. Most of them do not get proper opportunity to develop Continuing Professional Development (CPD) 

through the proper trainings. Besides, newly appointed teachers lack pedagogical skills. As a result, their teaching 

skills are not satisfactory, and so generating poor quality of education. The paper aims at implementing Peer 

Observation (PO) by designing a model to increase the teaching skills of the teachers of Meherpur Govt. College, 

Meherpur (MGC). Peer Observation is a tool of improving teaching skills through collaboration, feedback, self-

reflection and observation on teaching practice by identifying the teacher’s pedagogical strength and weakness. 

Besides, it provides all the teachers with the opportunity to learn from each other and get benefitted by experiencing 

teaching techniques. The study is exploratory in design and qualitative in nature. Critical study along with thematic 

analysis of some scholarly articles and theoretical models from the literature and two case studies was explored 

inductively. As the study did not collect primary data, it does not claim the infrastructural effects of the institution. 

However, it explores the procedure of how the PO can be implemented to enhance the professional development 

of the teachers of an institution.  
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1. Introduction 

Improving the quality of education is essential to ensure Sustainable Development Goal-4 (SDG-4) of Bangladesh. 

But the status of education generally depends on the trained teachers with proper pedagogical knowledge. As most 

of the teachers at higher educational institutions of Bangladesh lack sufficient teaching skills, the standard of 

education is deteriorating day by day (Raqib, 2019). Similarly, Rahman et al. (2019) identified that most of the 

college teachers do not have sufficient pedagogical knowledge due to deprivation of CPD training. Besides, poor 

teaching skills create an adverse effect on the standardization of teaching delivery methods (Biku et al., 2018). So, 

the teaching skills of the Bangladesh college teachers are not satisfactory.  

Regarding the context of the teachers of MGC, there are 51 teachers (2 professors, 8 associate professors, 17 

assistant professors and 24 lecturers) who do not get the opportunity of fostering pedagogical training. As a result, 

they cannot improve their teaching standards. Though most of them have foundation training which emphasizes 

on developing administrative skills, almost all of them did not receive any training on CPD. In addition, there is 

no activity or program to share their teaching experiences among the teachers in the college. Moreover, the newly 

appointed teachers generally lack enough teaching skills. So, it is imperative to implement a particular program to 

enhance the teaching skills of the teachers of MGC.  

However, Peer Observation can be a tool to increase the teaching skills of the teachers of the college and provide 

the students with a better education. It is a tool of enlightening teachers' pedagogical skills through collaboration, 

feedback, self-reflection and observation. Similarly, it is a reflective practice for improving the teaching skills of 

the teachers (Tosriadi et al., 2018). Besides, it provides a teacher (observer) to watch another one (observee) closely 

and helps to obtain an underlying of teaching and learning pedagogy in the classroom (Richards & Farrell, 2005). 

It justifies the potential of PO to develop the teaching skills of the teachers. That is why, based on sufficient 

evidence from literature and the case studies, the study aims at designing a model for implementing the PO to 

increase the teaching skills of the teachers of MGC. 

2. Literature Review  

Peer Observation is a means of creating interaction through collaboration, feedback and self-reflection. This 

section explores some related scholarly articles and two theoretical frameworks from the literature review to collect 

sufficient information to plan a PO model for ensuring collaboration, feedback and self-reflection. However, the 

findings will be triangulated with that of two case studies as explored in the discussion section to recommend a 

proposed design for implementing the PO to increase the teaching skills of the teachers of MGC.   
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2.1. Opportunities of Peer Observation (PO) 

Peer observation has the potential of collaboration which enhances CPD and pedagogical knowledge of the 

teachers to improve teaching skills. It is a means of collaborative learning to develop the quality of teaching 

technique of the teachers in higher educational institutions (Davys and Jones, 2007; Bell, 2005). That means that 

the collaboration among the teachers facilitates teaching practice and enhances the teachers’ teaching skills. 

Similarly, the PO provides the teachers with more learning opportunity to know the teachers’ teaching methods 

from each of the colleagues collaboratively (Bovill, 2010). Likewise, Allern et al. (2017) claimed that the prospect 

of PO for the teachers from different disciplines on teaching and learning through collaboration allows a real 

change in the way of teaching students. Thus, collaborative learning motivates the teachers to know more about 

the teaching process. Therefore, the collaboration capability of the PO offers a prospect for both the observer and 

the observee to improve their teaching skills. 

Besides, through feedback offering, the PO improves the teaching skills of the teachers (Snydman et al., 2013). 

That is, after the observation session, the feedback of the observer on the observee’s teaching method supports the 

observee to know about the strength and weakness of his (observe) teaching skills and improve teaching 

competence. Correspondingly, Harris et al. (2008) appealed that the PO is about learning through feedback to 

enhance Continuing Professional Development (CPD). Thus, feedback increases the confidence of a teacher for 

personal improvement in the teaching skills of the teachers.  

Moreover, self-reflection of a teacher expands his teaching ability. The PO raises self-reflection for the teachers 

with trust and respect (Shortland, 2010) and foster their ways of teaching for ensuring better quality of education 

to meet the demand of time. Besides, a teacher can reflect about his problems in the teaching process and improve 

his method. Likewise, Thomas et al. (2014) showed that peer observation assists training group to attain reflection 

significantly from the experienced teachers to improve teaching skills. Therefore, self-reflection of the PO helps 

the teachers to mend their errors and make them more experienced in teaching skills. 

However, PO facilitates the observer to observe the observee’s teaching technique which gives the observer a keen 

insight to improve teaching skills. Bell and Mladevonic (2008) argued that peer observation is an educational 

practice for professionals to observe other’s teaching for developing their teaching skills. In other words, it is a 

way of self-interpretation to increase one’s teaching ability through experiencing the teaching of the colleague. 

Besides, Chamberlain et al. (2011) considered peer observation as a widely used tool of observation to facilitate 
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the observer to improve his teaching skills. Thus, PO observation strengthens the teaching skills of the observer 

and fosters his CPD. 

Considering the abovementioned opportunities of PO, it is logical to determine that the PO has the potential to 

improve the teaching skills of both the observer and the observee simultaneously. While an observee improves his 

pedagogical skills from collaboration, feedback and self-reflection, an observer can develop his teaching skills 

from observation. Thus, both teachers can foster their teaching skills by using the PO process. 

2.2. Theoretical Models of Peer Observation 

Gosling (2002) explained three models of PO which are the evaluation model, development model and peer-review 

model. In the evaluation model, senior staffs monitor other junior teachers to recognize under-performance, 

suspension, termination, promotion, quality control and evaluation through authoritative judgment. But the 

problems in this model are hostility, lack of collaboration and opposition. Next, in the developmental PO model, 

educational developers use selected practitioners or expert to observe others in the department to demonstrate 

competence and improve teaching skills to identify an action plan. The issue with this model is that there is no 

joint ownership but lack of impression. Finally, peer review model provides both the observer and the observee 

with the opportunity to examine each other to engage in discussion through collaboration, feedback, self-reflection 

and observation. This model ensures the potential for all teachers to improve their teaching skills. 

However, Fullerton (1993) explained the three stages of peer observation. The first stage called 'before-

observation' is managed by the committee between the observer and the observee before the actual observation 

begins. It ensures a collaborative and trustworthy relationship to provide full value to both. Then comes the ‘during-

observation’ which gives the observer to experience the observee's teaching materials, students’ understanding and 

a review of the point looking forward to a satisfactory conclusion to the next session. Through observation, an 

observer can learn a new technique of teaching from the observee and develops his pedagogical knowledge. 

Besides, the observer can identify the strength and weakness of the observee and provide feedback on the teaching 

skills. Finally, it is 'after-observation' that provides an objective with reasonable feedback. Based on the feedback, 

the observe raises self-reflection on his teaching method and improves CPD where necessary. Thus, Fullerton’s 

(1993) model of three stages of PO creates the opportunities of collaboration, feedback, self-reflection and 

observation. 
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2.3. Finding Research Gap 

From the above exploration of the literature review, the researcher gets insight that Goslin’s (2002) peer review 

model of PO and Fullerton’s (1993) three stages of PO implementation can help the teachers improve their teaching 

skills significantly. However, the 'peer review; the model does not answer how the senior teachers will be the 

observees and increase their teaching skills. On the other hand, the three stages of Fullerton do not make any link 

with the authority or the monitoring committee about the effectiveness of PO implementation. As a result, it fails 

to confirm any accountability to meet the challenges and issues that may arise. So, there are two significant gaps 

which require designing a suitable model of implementing PO for MGC to increase the teaching skills of the 

teachers.  

3. Research Methods 

The study is exploratory in design and qualitative in nature. The researcher collected secondary data from scholarly 

articles and theoretical frameworks from the literature review. Through thematic analysis of the scholarly 

resources, he gathered deep insight on how collaboration, feedback, self-reflection and observation of PO could 

increase the teaching skills of the teachers. Besides, he analyzed Goslin's (2002) PO model critically to know how 

all the teachers participated in the program. In addition, he reflected on Fullerton's (1993) three stages to identify 

the procedure of implementation. Thus, the researcher identified the research gaps. Moreover, the researcher 

discussed the findings of two case studies in the discussion section to gather practical knowledge of PO 

implementation and discussed the findings in context of Bangladesh. Finally, the researcher triangulated the 

findings to design a ‘Cyclic Model of PO Implementation’ and discussed how the authority should implement the 

model to increase the teaching skills of the teachers of MGC. 

4. Results and Discussion 

Scholarly resources show that the PO can increase the teaching skills of the teachers by creating the opportunities 

of collaboration, feedback, self-reflection and observation. Besides, Goslin’s (2002) ‘peer review’ model of PO 

proved information that all the teachers can participate in the PO activities. But it cannot answer how who will 

observe the senior teachers. Again, Fullerton’s (1993) three-staged model does not ensure proper links between 

the principal and the teachers. So, it fails to confirm any accountability regarding the effectiveness of the PO 

program. To find an appropriate solution, the researcher analyzed two case studies and collated the findings with 

that of the literature. Finally, he triangulated the findings of designing a PO model for MGC to implement it to 

increase the teaching skills of the teachers. 
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4.1. Findings from Case Study 1 

A case study of Hammersley‐Fletcher & Orsmond (2004) as titled “Evaluating our peers: is peer observation a 

meaningful process?” has been chosen for critical reading to evaluate, analyze and synthesize the main concepts 

to integrate the findings with that of the second case study. In the case, two different models of Goslin (2002) were 

applied by two Schools to implement Peer Observation for increasing the professional development of the staffs. 

In terms of the strengths of the programs, the School of Law used evaluation model of Goslin (2002) and tried to 

attain a better feedback and reflection opportunity for the junior teachers. Apart from that, the program 

implemented by the School of Sciences utilized Goslin’s (2002) peer review model for the participation of all 

teachers in the respective department in the trio system. Reciprocally observing each other can progress the 

teaching skills of the observers and the observees correspondingly. This model contributed an opportunity to learn 

from each other comfortably, freely and constructively. Moreover, both the Schools followed a systematic process 

of Fullerton’s (1993) ‘before observation’, ‘observation’ and ‘after observation’ sessions for implementing and 

managing PO activities. It helped both the observer and the observee to reflect on their pedagogy for improving 

teaching skills. 

Despite some strength of the case, there lie some weaknesses in the implementation of both the programs. First, 

the School of Law used evaluation model of PO where only the senior teachers/ staffs worked as the observers 

they lost feedback.  On the other hand, peer review of the School of Sciences could ensure better interaction, 

collaboration in a free environment. However, both the Schools failed to maintain accountability and link with the 

authority and the monitoring committee. 

4.2. Findings from Case Study 2 

Another case study, “Peer Observation in higher education as an agent of change in teaching and learning” (Danko 

et al., 2016) provided more information regarding implementing PO. The Faculty of Administration (FA) of the 

University of Ljubljana provided the program to detect strengths, weaknesses and tried to improve the teaching 

skills of the teachers. The Center for the Development of Pedagogical Excellence (CDPE) at the FA took the 

initiative to foster interest in higher education pedagogy by using the teachers with companionship to encourage 

the concept of PO. The project adopted the peer review model of PO by Goslin (2002) along with three stages of 

PO similar to Fullerton’s (1993) PO process. Regarding the strengths of the program of the FA, using peer review 

model provided feedback and reflection opportunity for all the teachers helped to improve teaching skills by 

exchanging ideas freely and productively.  
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4.3. Discussion of the findings in context of BD 

The findings of the sub-sections (4.1. and 4.2.) provided the scenario of PO implementation to enhance the teaching 

skills of their teachers. From the inspired the researcher to apply PO at tertiary level institutions of Bangladesh. 

The government colleges of Bangladesh can use the PO to increase the teaching skills of their teachers as the above 

institutions did. However, for the context of Bangladesh, the researcher recommends changing the procedure as 

the tertiary level colleges have not yet practiced PO program. If the institutions of Bangladesh follow the peer 

review model, the junior teachers may observe the senior. Consequently, it may not ensure proper feedback for the 

senior. Besides, by following the three stages of the PO, the authority of the colleges may not be able to identify 

the effectiveness of PO and confirm the accountability of teachers.  

However, in the context of MGC, it does not have enough experienced teachers and the facilities as the School of 

Law, the School of Sciences and the Faculty of Administration have. The principal can take the initiative to 

increase their teaching skills by implementing the PO. But as the college will use PO for the first time, and the 

teachers did not get accustomed to experiencing the program, it requires a PO implementation model which can 

help to identify the challenges, accountability and effectiveness of the PO.  

4.4. Recommended Cyclic Model of PO for MGC 

Based on the findings from the literature review and the case studies, the researcher recommended a ‘Cyclic Model 

of PO Implementation’ for Meherpur Govt. College (MGC) to increase the teaching skills of the teachers. The 

paper calls it a ‘Cyclic Model of PO' as it starts from the principal, and ends with the report to the principal as well. 

In the procedure, the member of the monitoring committee, the observer and the observer will fill up their 

respective PO forms (as given in appendices) to finally report to the principal for further actions if needed. 

However, he designed the model as a guideline based on Goslin’s (2002) peer review model and Fullerton’s (1993) 

three stages of Po. In the peer review model of Goslin (2002), any teacher can be the observer for another one. In 

the proposed design, the researcher suggests that senior teachers will be the observers for the junior but the junior 

teachers cannot observe the senior teachers. Here, only the senior teachers will act as observers for the other senior 

teachers. It will ensure better collaboration and feedback and make the program more fruitful. Again, the researcher 

recommends five-stages ‘Cyclic’ model instead of Fullerton’s (1993) three-stages of PO process. The 

recommended model will ensure proper link and accountability among the concerned teachers and the authority to 

make the PO program more effective. The proposed 'Cyclic Model for PO Implementation' is as below: 
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Figure 1.1: Recommended Cyclic Model for PO Implementation 

4.5. Implementing PO in MGC to increase Teaching Skills of the Teachers 

Based on the findings, the proposed ‘Cyclic Model of PO Implementation’ needs to maintain the following steps 

to increase the teaching skills of the teachers: 

 Step 1: The Principal: The principal will form a committee of three members to run the program and 

support the committee in all possible ways. At the end of the PO, he will discuss with the committee about 

the effectiveness, issues and challenges of the PO and take necessary steps for further development.  

 Step 2: Monitoring Committee: The monitoring committee will select the observer-observee, fix a suitable 

time and place for ‘during-observation’. To identify the observer, the committee must choose the senior 

teachers for the junior. But in the case of the senior observee, they should find another senior teacher as 

an observer. It will build up mutual understanding and collaboration. Besides, they will supply the PO 

forms and provide the necessary materials. However, one of the members will remain present at ‘during-

observation’ session and write down the issues and challenges of the procedure in the PO form 3. Finally, 

the committee will discuss with the principal about the PO forms and take necessary steps as ordered by 

the principal to mitigate the problems.  

 Step 3: Before-observation session: The observer and the observee will meet and discuss the topic of the 

class, feedback technique, teaching instruments and the session activities. It will help to build up mutual 

Principal 

(Step -1) 

Monitoring Committee 

(Step -2) 

During-observation (Step -4) 

(Observer– PO Form 2)  

(Monitoring committee member PO Form 3)  

After-observation (Step -5) 

(Observer- observee discussion)  

(Observer -PO Forms 4 & Observee - PO Form 5) 

Before-observation (Step -3) 

(Observer- observee discussion – PO Form 1) 
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understanding and collaboration between them and facilitate the ‘during-observation’ session. Besides, 

they have to fill-up the form (PO Form 01) for preparing the ‘during-observation’ session. 

 Step 4: During-observation: The observer will experience the teaching of the observee to perceive what 

aspect of the teaching method is new to him, how the observee relates the session to the previous one, how 

he introduces the topic and how he uses the teaching materials. Besides, the observer will focus on the 

teaching method, students’ attitudes and class management. In addition, he has to note about question-

answer techniques to identify the problem, delivery methods, assessment method and modes to attract the 

attention of the students. Finally, he will reflect the strength and weakness of the teaching techniques of 

the observee. For all the activities, he will use the form (Form PO 02) as directed, but through the whole 

session, he will never talk to the observee or the students. On the other hand, the member of the monitoring 

committee will note down the challenges and issues of the session and report to the principal (PO form 3). 

 Step 5: After-observation session: In this session, the observer and the observee will meet for discussion 

and analysis for the feedback (Form PO 02) and find a solution to the problems to improve their teaching 

skills. The observer will fill-up the form (Form PO 04) commenting on what he learns, which teaching 

technique he wants to change and how he gets benefitted from the observation. On the other hand, the 

observee will reflect on the feedback in collaboration of the observer to complete the form (Form PO 05). 

Here he will highlight what he has to develop and how he will remove his weakness of the teaching 

strategy. Thus, through collaboration, feedback, self-reflection and observation, both the observer and the 

observee will gain new ideas regarding teaching technique and increase their teaching skills. Finally, they 

both will send copies of the forms to the principal to end the activities. Based on the PO Forms, the 

principal will discuss the committee members and initiate necessary steps for further implementation of 

the PO program. 

5. Conclusion 

The recommended cyclic model of PO that emerged from the literature review, theoretical framework, case studies 

and critical thinking of the observer is based on the infrastructure of MGC to foster the teaching skills of the 

lectures of the college. To plan the design, the researcher explored sufficient evidence and analyzed them with 

critical reflection to find probable solutions to the problem. By following this model, MGC can implant the PO to 

improve the teaching skills of the teachers and ensure quality education to meet the demand of time. Besides, the 

principal can identify the challenges and issues arising during the program and take necessary actions for further 

improvement. However, egoism, inferiority and lack of enthusiasm may hinder the success of PO.  
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The 'Cyclic Model for PO Implementation' is based on literature and case studies. Therefore, the researcher 

recommends empirical research to identify the strength and weakness of the model. However, PO implementation 

will decrease the dependency of the teachers for the government training and save money, time and energy. It 

needs to be introduced by the proper authority to get a better outcome for better teaching and learning opportunities.  
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Appendices 

Peer Observation 

Preparation Form for Before-observation (PO Form 01) 

Name of the Observer: …………………………………..        Year of the Students: ………… 

Name of the Observee: …………………………………..        Date: …………………….. 

No Activity Comment 

1 What will the feedback emphasize on?   

2 Topic to be discussed and its objective  

3 What teaching instruments will be used?  

4 What teaching method will the observe use?  

5 What multi-media will be used?  

6 What teaching materials are to be used?  

 Signature with Date  

 

Peer Observation 

Preparation Form for during-observation ( PO Form 02) 

Name of the Observer: ………… …………………       No of the students: ……………………… 

Name of the Observee: ………………………….....       Date: …………………….. 

No Activity Comment 

1 How the observee related the session to the previous one?  

2 How he introduced the topic?  

3 How he used the teaching materials  

4 What teaching method he used?  

5 How was the students’ attitude towards the teaching?  

6 How did he keep the students active?  

7 How was the delivery of his speech?  

8 How did he assess the students’ learning?  

9 What were the three weak points of the teaching?  

10 What were the three strong points of the teaching?  

 Signature with Date  
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Peer Observation 

Form for During-observation (PO Form 03) 

Name of the Member: ………… …………………      Name of the Observee: ……………………… 

Name of the Observer: …………………………...      Date: …………………….. 

No Activity Comment 

1 How was the attitude of the observer?  

2 How was the attitude of the observee?   

3 How was the attitude of the students?  

4 What are the things that need to change?   

5 What are the things you consider to add?  

 Signature with Date  

 

 

Peer Observation 

Form for After-observation (PO Form 04) 

Name of the Observer: ………… …………………       Year of the Students: ……………………… 

Name of the Observee: …………………………...         Date: …………………….. 

No Activity Comment 

1 What you have learnt from the session?  

2 Which teaching technique attracted you most?  

3 What things of your teaching you want to change?  

4 What are the techniques you prefer to follow?  

5 How much was PO effective to develop teaching skills?  

 Signature with Date  

 

Peer Observation 

Form for After-observation (Form PO 05) 

Name of the Observee: ………… …………………       Year of the Students: ……………………… 

Name of the Observer: …………………………...         Date: …………………….. 

No Activity Comment 

1 What are the areas you have to develop?  

2 Was the suggestion of the observer helpful to you?   

3 How will you follow the suggestions of the observer?  

4 Was the observer collaborative?  

5 Does PO program increase your teaching skills?  

 Signature with Date  
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