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Abstract:  With the continuous development of China's Economic culture and the continuous improvement of its international 

status, Chinese language has become more important due to its large number of learners. The number of people around the world 

studying Chinese mandarin has increased during the past few years. This goes further than just studying the language to 

understanding and mastering the Chinese culture as well. Chinese language learning centers have been established in many countries 

around the world, and most world-renown universities now offer Chinese mandarin courses.  Confucius Institutes also have been 

established in different institutions around the world and has created a good environment for the promotion of Chinese mandarin 

and the spread of chana’s culture. French as well is known as one of the most widely used language in the world, belonging to the 

Indo-European family. However, the general rules of its grammar are quite significant different from Chinese. The Word Order 

Errors (WOEs) in both languages are very frequent type of grammatical error at sentence level for Chinese language learners. The 

Chinese language learners consider the language as the trickiest language, this subsequently leads them to misplacing or misusing 

character(s) in some sentences, which results sometimes to wrong word(s) order or ungrammatical sentences. Besides, the aspect 

of this article which is based on the written sentences of the Chinese word order errors (WOEs) by learners of Mandarin. The current 

research field is focused on revising the learners written text, correct their mistakes of sentences and further bear in their mind an 

efficient way of learning Chinese mandarin word order. The six (7) aspects of this study comprise: 1. Introduction; 2. Related work; 

3. Word Order Errors (WOEs) Corpus; 4. Preposition connector placement in Chinese and French; 5. Misuse the position of adverbs 

by the French native speakers; 6. Learning and teaching Strategies of Word Order (WO); 7. Conclusion and propose some future 

work. 

 

Index Terms – French Native Speakers, Chinese, Word Order Errors. 

I. INTRODUCTION 

Word order errors (WOE) tools can help language learners revise their writing. Chinese WOE tools are in high 

demand since Chinese has become an increasingly popular second language worldwide. Despite the increasing 

need, most of the existing studies on WOE are based on French learner data. The method of Word Order 

Sentences (WOS) in Chinese, a language that differs substantially from French in major aspects such as the 

morphological structure which has not been fully developed yet. The main purpose of this paper is to identify 

the different WOEs by French native speakers learning Chinese language and proposes different methods of 

correcting the Chinese WOEs. 
 

II. RELATED WORK 

The present study strays from common practice in research on the topic of the Chinese WOEs in Chinese language. There are few 

scholars research based on the Chinese WOEs which is divided in four related aspects, among them: (1) grammatical errors made 

by the Chinese non-native speakers’ learners, (2) WOEs in Chinese language, (3) The computer processing errors of grammar in 

Chinese language, and (4) grammatical error correction in other languages.  

The surveys of Leacock et al. (2014) give thorough in automated grammatical error detection for the non-native of Chinese language 

learners. Error types, available corpora, evaluation methods, and approaches for different types of errors are specified. Many works 

of scholars show that the grammatical error correction in English have been organized in recent years, among them HOO 2011 

(Dale and Kilgarriff, 2011), HOO 2012 (Dale et al., 2012) and CoNLL 2013 (Ng et al., 2013). Different types of grammatical errors 

are based: (1) HOO 2011: article and preposition errors, (2) HOO 2012: determiner and preposition errors, and (3) CoNLL 2013: 

article or determiner errors, preposition errors, noun number errors, verb form errors, and subject-verb agreement errors. In Chinese, 

spelling check evaluation was held at SIGHAN Bake-off 2013 (Wu et al., 2013). However, none of the above evaluations takles on 

word ordering errors. 
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 Wang (2011) works are based on the Chinese teaching for native French-speaking students. His frequent work refers to grammatical 

errors made by foreigners which is based on missing components or word orderings and sentence structures. One of the most major 

problem of the non-native speakers of Chinese mandarin is the influence of negative transfer of their mother tongue.  

As for Lin (2011), his studies are related to the biased errors of word order in Chinese written by the non-native students of Chinese 

in the HSK corpus. According to Sun (2011), his studies are based on comparison of the French and Chinese word orderings, which 

later he figures out their differences in sentence structures. Yu and Chen (2012) researches, deal with the detection sentences 

containing WOEs, in which both authors do not propose where the WOEs are and how to correct them. 

As far as Wagner et al. (2007) work is concerned, they show a common grammatical error in English Language. Furthermore, they 

consider frequencies of POS n-grams and the outputs of parsers as features. Gamon et al. (2009) as for them, identify and correct 

errors made by non-native French writers. Firstly, they detect article and preposition errors, and then they have proposed different 

techniques correction of each type of errors. The research work of Huang et al. (2010) is based on the correction rule of extraction 

model trained from 310,956 sets of erroneous and corrected pair wise sentences. Some works have shown word orderings are 

specific to the topic of pre-processing or post-processing of statistical machine translation, such as Galley and Manning (2008), 

Setiawan et al. (2009), and DeNero and Uszkoreit (2011). 

 

III.  WORD ORDER ERRORS (WOES) CORPUS 

This part is based on the HSK-Hanyu Shuiping Kaishi (Chinese Level Test) dynamic composition corpus proposed by Beijing 

Language and Culture University. In it includes as much as 11,569 articles and 4.24 million characters in 29 composition topics of 

the Chinese composition articles, written by the international students of Chinese language learners. The articles are scanned by text 
composition and annotated with tags of the types of errors from standard character, word, sentence level, and to discourse level.  

Some collection Data created of WOEs: 35,884 errors at the sentence level, which is, a kind of frequent type of the sentence level 

and WOEs. In relation to the data collected, a total number of 8,515 sentences are annotated with WOEs. And a total number of 1,150 

error sentences with WOEs which is remained in the present study. The 1,150 errors identified were corrected by two Chinese native 

speakers. The only reordering operation is allowed during correction. A dataset comprising 1,150 sets of original sentences, S, and 

its two corrections, the A1 and A2 examples is taken for testing in the experiments. A1 may be different from A2. Let’s consider the 

following sentences as part of examples. Without context, either A1 or A2 is acceptable. 

S: 她我们兄弟姊妹鼓励学音乐和外语。 

(She we encouraged to study music and foreign languages.) 

A1: 我们兄弟姊妹鼓励她学音乐和外语。 

(We encouraged her to study music and foreign languages.) 

A2: 她鼓励我们兄弟姊妹学音乐和外语。 

(She encouraged us to study music and foreign languages.) 

 

Consider the above sentences, A1 and A2 may be similar to S. That means, the annotators may think S is correct, this happen 

when there is no available context. Finally, 327 of 1,150 sets contain different corrections. The A1 and A2 which are not different 

from S in 27 sets. A Total of 47 sentences corrected by one annotator are similar from the original one, and 65 sentences corrected 

by another annotator are not different to the original sentences. For further information about the source of the corpus, all the data is 

available at the following link: http://nlg.csie.ntu.edu.tw/nlpresource/woe_corpus/ 1 . Figure 1 shows the Damerau Levenshtein 

distance between the original sentences S and the corrections A1 and A2. It shows the minimum number of operations needed to 

transform a source string into a target one.  

The operation is the transposition of two adjacent characters. A Total of 823 sets of A1 and A2 have a distance of 0. It means 

71.5% of sentences have the same corrections by the two Chinese native speakers. The distances between S and A1 are similar to 

those between S and A2. A Total of 850 sets of original sentences and the corrections have a distance below 10 characters and 1,014 

sets of sentences have a distance below 20. 2We can also observe that the number of sentences with even distances is larger than that 

of sentences with odd distances because most of the Chinese words are composed of two characters.   

 

                                                         
1 http://nlg.csie.ntu.edu.tw/nlpresource/woe_corpus/ 

                                                              2 http://creativecommons.org/licenses/by/4.0/ 
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Figure 1: Transposition distance among the original sentences and two corrections. 

 

IV. PREPOSITION CONNECTOR PLACEMENT IN CHINESE AND FRENCH 

4.1Preposition connector placement in Chinese: 

Prepositions in definition can be considered as words that connect nouns, pronouns, adjectives and provide a way to understand the 

relationship between two words or sentence sections. The word that the preposition leads into is called the “object.” 

They are vital to understanding French and even more so with Chinese. Preposition can be used to describe time, place, actions and 

much more. Once you grasp their users, you can easily put together sentences on the fly. 

Here’s some French examples: 

C’est l’oncle de ma mère.  

Monsieur Wang est notre Prof de mathématique. 

Mon livre de chinois est sur la table. 

 

   So, how the users of the correct preposition and word order of the above French sentences can be translated into Chinese? Luckily, 

Mandarin operates on a subject-verb-object basis. (French also flows this way.) 

   “的” (de) — (French) “de” is the preposition of the sentence. It’s the word that connects two concepts together to make one solid 

statement. So, here’s those same French sentences translate into Chinese: 

这是我妈妈的叔叔。(zhe shi wo mama de shushu.) 

王老师是我们数学的老师。(wang laoshi shi women shuxue de laoshi.) 

我的汉语书放在桌子上。(wo de hanyu shu fang zai zhuozi shang.) 

 

4.2 Preposition connector placement in French: 

One of the eight French parts of speech, prepositions are short but essential words which are placed after a verb, noun, 

or adjective in order to indicate a relationship between that word and the noun or pronoun that follows.3 

For example: 

Il va à Londre. 他去伦敦。 

C’est mon cahier de francais. 这是我法语的本子。 

Cette question est difficile pour moi. 这个问题对我很难。 

    Prepositions are tricky because, while they exist in both French and Chinese, there is no nice one-to-one correlation between 

them. Many French prepositions have more than one Chinese equivalent, depending on how they are used and vice versa. In addition, 

a preposition is often needed in French where none is used in Chinese and vice versa. This is one of those areas of grammar that 

will likely continue to struggle with for a long time.  

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                         

                                                              3 https://www.lawlessfrench.com/grammar.parts-of-speech  
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https://www.fluentu.com/blog/chinese/2015/08/24/advanced-chinese-grammar/
https://www.lawlessfrench.com/grammar/parts-of-speech/
https://www.lawlessfrench.com/grammar/introduction-to-verbs/
https://www.lawlessfrench.com/grammar/nouns/
https://www.lawlessfrench.com/grammar/adjectives/
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Here are the most common French prepositions and charts describing the French preposition: 

 
Sur                                     Dans                         Proche de (près de) 

 
Devant                          Derrière                                           Entre 

 
Sous                                        Par                                                       Autour 

 

4.3 The Function of “在[zai]”in Chinese and French 

The preposition "Zai" has a dual function in a Chinese sentence, it can be used as a preposition and also as a verb in a sentence. 

Knowing the lexical difference between the Chinese "Zai" and the French preposition (à,dans,au), the French native speakers get 

confused easily while using “Zai” in a sentence as a verb. They also are not able to establish the difference in the following sentences: 

“我在医院。” (Je suis à l’hopital.) or “他在超市。” (Il est au Super Marché.) In the two sentences above, it can be noticed 

that the "在" which plays two functions, preposition and verb at the same time, carries or has taken the meaning of an auxiliary of 

the verb " Etre " in French or “To be” in English. And this becomes very difficult for the French native speakers to understand or 

use, due to the barrier of the language. After a strict verification of how the French native speakers use the Chinese “在”in the 

above sentences, they translate it into “是[shi]” (Etre), instead of using “在” as we can see in the following sentences:  

我是在医院。(Wo shi zai yiyuan) Instead of: “我在医院。” Which in French means Je suis à l’hopital.  

他是在超市。(Ta shi zai chaoshi) Instead of: “我在超市。” Which in French means Il est au Super Marché. 

 玛丽是在家。(Mali shi zai jia) Instead of: “玛丽在家。 ”Which in French means Marie est à la Maison. 

This can be justified by the fact that the students learning the Chinese language have not had a firm grasp of the basic notion of the 

language and are also influenced by their native languages. These errors are much more frequently observed among beginners’ 

level, and if they do not have good tuition to help or give them more explication about the Chinese “在” preposition, these errors 

will remain forever.  

It is quite clear that the word "在[zai]" in Chinese can be used as a preposition and also as a verb, whereas, in French, the only 

lexical word of “在” is prepositional lexically. 

 

4.4 Semantic Errors 

There is also a kind of Semantic error, such as: “我在汉语语法课。” On the first sight, the mistake of this sentence is the fact 

that the students omitted the verb “上[shang]”in the above sentence, in place of the proposition “在[zai]”, which should be: 

“我上汉语语法课。” However, from the French language perspective, the students take the sentence “Je suis au cours de 

Grammaire Chinoise”, and they interchange the meaning of the sentence as: “我在汉语语法课。”, but also to avoid the “在

[zai]” word in 2 of the lexical error.  

The wrong source of this sentence is that the French native speakers mistaken the preposition (à,dans,au) in French  sentences as 

the verb “在” in 2, not knowing that the same “(正)在[Zheng Zai]”can be used as an adverb of time, which indicate the action 

is in the process. 
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4.4 Semantic Errors Errors in Propositional Sentences:  

Let us consider the following wrong sentences committed by the French native speakers:  

 

（1）On  se-Pron  communique en-Prep. (util.)  Francais (French) 

women           goutong            yong   fayu (Mandarin) 

我们               沟通                 用            法语。 

‘We communicate in French.’  

 

（2）  Marie  arrive à la(loc.)    gare     à-Prep.  Huit (8) heure 

Mali   dao           huochezhan           ba     dian 

玛丽    到                火车站                 八       点。 

‘Mary arrives at the railway station at eight.’ 

 

（3）  Il se-Pron  leve    à-Prep   neuf(9)    heure     dix(10). 

Ta        qichuang              jiu         dian      shifen 

他          起床                九          点         十分。 

‘He gets up at 9 :10’ 

 

The above sentences express the common mistake of misplacement of prepositional by the French native speakers, this is due to 

the fact that they do not take into account the Chinese grammar with it rules as another language which is different from their 

language. Let’s look at the following French Sentences:  

 Nous communiquons en Français. 

 Marie arrive à la gare à 8h00. 

Il se leve à 9:10. 

 

It is not quite difficult to find out the French word order rule; in this case the prepositional phrase in French is always placed at the 

end of the sentence. This is due to the fact that the French native speakers have the habit of directly translating the French word 

order sentences or think of French sentence directly into their way of thinking. If the causes of all these errors are found, the problem 

with the current situation of the WOS can be easily resolved.  

It is worth mentioning that the sentence related to primary comprehensive class, oral class, reading class, and writing class is 

different, in fact, in the oral French class, students need a concise and clear answer. Although, the specific requirements of students 

at the elementary level to the teacher's explanation should be benefit for them, and should not only solve the students' doubts but 

also cause the students to have regeneration problems due to excessive expansion. 

 

V. THE MISPOSITION OF CHINESE ADVERBS BY THE LEARNERS: 

 

It can be observed that the use of adverbs in both languages is quite different. This big difference is due to the use of Chinese and 

French adverbs which often confuses students whose mother tongue is French and also misunderstanding and misuses them. This 

is not only because of the influence of their mother tongue but also because the WOEs in Chinese are different from those in French. 

A Chinese character has its meaning in a text, while individual characters are meaningless in French. Learners often place Chinese 

language character(s) in the wrong places, and that results in the wrong word(s) or ungrammatical sentences. Otherwise, there are 

no clear word boundaries in Chinese sentences.  

 

As we can notice it, with the following sentences:  

1. *我被终于浙江大学录取。（我终于被浙江大学录取。） 

J’ai finalement été accepté à l’université du Zhejiang. 

2. *他按时总是上课。（他总是按时上课。） 

Il est toujours à l’heure en classe.     

3. *我们喜欢都你。（我们都喜欢。） 

Nous t’aimons tous. 

 

As shown in the above sentences, the Chinese adverbs are generally placed before the verb, while French adverbs are placed after 

a verb. Therefore, the adverbs of the two languages are different in the use of sentences, which often leads the students to the 

mispositioning, misusing and misunderstanding Chinese adverbs.                        

Through research analysis and the study of relevant information based on data, it was finally found that most of the errors were 

related to the erroneous effects of sentence making in their native language.   

 

VI. TEACHING STRATEGIES OF CHINESE WORD ORDER TO THE FRENCH NATIVE SPEAKERS:  

 

Summarizing the discussion above, it can be observed that Chinese language learners whose mother tongue is French have been 

influenced by many factors, among which are personal reasons, the influence of teachers, insufficient teaching materials, and the 

influence of their mother tongue. One of the reasons that stand out is the lack of understanding of CWO rules; less clarity and 

mastery. This paper will summarize the comparison of grammatical rules described above, as well as the analysis of the errors by 

the Francophone students on CWO, different types of difficulties in learning CWO in their daily life and some of the teaching 

strategies.  
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6.1 The Strategy of teaching materials of the Chinese Word Order:  

In this session of the present article, the author points out the present teaching materials on attributive of word order which are 

insufficient. In the “Target Chinese” 《目标汉语》materials，there are few sentences which can explain the multi-attributive word 

order and does not contain any specific explanation on attributive word order. The elementary “Chinese Course” 《汉语教程》 

has a more detailed introduction and explanation to the multi-attributive word order, but the material content is rigid and defects it. 

The following section will react briefly on these shortcomings.  

 

The Chinese teaching materials should be more targeted oriented, not only because it is a necessity for the difficult knowledge 

points of foreign students, which must have corresponding explanations, but also to explain the different characteristics of different 

foreign students. 

 

First of all, the multi-attribute word order is a common language phenomenon in the teaching of Chinese as a foreign language, and 

it is also a knowledge point with high frequency of mistakes being made by French native speakers.  

Therefore, for this kind of knowledge point, which is both important and difficult for the francophone student to grasp, the present 

chapter is going to point out in detail the different strategies of teaching multi-attributive to the French native speakers in the 

teaching of Chinese as a foreign language. It is of necessity to draw attention on this point as it brings about improvement in students’ 

knowledge on the use of the multi-attributive word order in their daily lives. It also helps the teachers of Chinese as a foreign 

language in textbook preparation. The basic requirement is that students be able to understand themselves under the guidance of 

teachers and give simple examples on each multi-attribute word order rule.  

 

The second part is gathering of students’ daily speech on the multi-level attributive word order errors. This will not only enable the 

francophone students to understand the rules of multi-attribute word order in the Chinese language but also enable them to learn 

from their own mistakes and reduce the frequency of repeated errors.  

Further, the comparison between the wrong sentence and the correct example sentence can also help the students understand the 

rules of the multi-attributive word order more clearly, and step by step learn more solid knowledge points of the multi-attributive.

  

In addition, the teaching materials of the multi-attributive in Chinese language for the French native speakers the explanation to be 

more targeted oriented in teaching the multi-attributive, in order to develop better understanding of the multi-attributive to students 

and avoiding misunderstanding or misuse of the Chinese multi-attributive in the future.  

 

6.2 Teaching Suggestions for Chinese Language Teachers: 

 

For international students whose mother tongue is French, teachers of Chinese as a foreign language should pay much attention to 

students’ characteristics, in the course of teaching. Moreover, for the Chinese multi-attributive word order, teachers need to focus 

on explanation, and also pay attention to skill.   

Firstly, in the process of explaining the multi-attribute word order to foreign students from French-speaking countries, teachers 

must stress the contrast between Chinese and their mother tongue (French), so students understand the difference between the multi-

attribute word order in Chinese and French. Further helping them, reduce the negative transfer of their mother tongue, and also 

improve the quality of teaching.   

Secondly, in the teaching of the multi-attribute word order in Chinese, teachers must pay more attention to the flexibility of 

mastering the rules of Chinese grammar. And also, when explaining the Chinese multi-attribute word order to the students whose 

mother tongue is French, they have to explain the general rule of attributive word order with much more practical exercises, with 

concrete examples, concurrently. The students should be given as much information as possible. This will not only help students 

do away with the influence of French thinking, not making grammar rules fixed, but will let students understand the multi-attribute 

word order rules as comprehensive and to avoid any kind of mistake or misuse of the Chinese word order in daily life. 

Besides, teachers should introduce appropriate teaching activities to students, such as games, competitions and so on. At the first 

sight, this will arouse students' interest in learning the Chinese word order, and motivated to learn it. The second and last sight, the 

Chinese multi-attribute word order must be well mastered, firstly by teachers and secondly by the students, so that, students can 

leave with a lot of impression of the Chinese language.  

 

6.3 Advice on Teaching Chinese as a Foreign Language for Chinese Language Teachers: 

 

A special requirement for teachers teaching the Chinese multi-attribute word order to international Students from French-speaking 

countries is needed.  

First of all, teachers of Chinese as a foreign language must have a certain knowledge of French grammar rules and a certain amount 

of knowledge of the French way of thinking. This is will help in easily understanding the students’ difficulties and the reasons for 

their errors as they learn the Chinese word order. Further, to be more targeted oriented in teaching the CWO, in order to develop 

better teaching plan and teaching programs according to the characteristics of students.  

Secondly, teachers of Chinese as a second language must have a deep understanding of the Chinese multi-attribute word order rules. 

It is only in this way will they communicate better, the explanation of the Chinese multi-attribute word order making it easier and 

more flexible for the French native speakers to understand. Teachers should not rush in teaching the CMAWO to students, because 

it will affect their learning in the future.  

Besides, Teachers of Chinese as a second language must be well prepared before class. If not, the explanation of the multi-attribute 

of CWO during the class will not sit well with the students, and it will not be simple to describe the rules of CWO making tough 

for the French native speakers to understand. Therefore, before class, teachers should organize themselves, organize the classroom, 

gather relevant examples, like thinking about the students’ problems which may be encountered, targeting design of teaching 

programs, and if necessary, introducing teaching activities, so that they can achieve expected teaching results following their 

aptitude. Let’s consider the following lesson plan design for teaching:  
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(1) Lesson Plan Design of teaching: “Multi-Attribute of CWO” 

 

Class type: Intermediate Comprehensive Grammar of teaching Chinese as a foreign language 

Teaching object: French-speaking students, with a certain Basic of Chinese level 

Topic: multi-attribute of CWO 

Teaching difficulties:  

 

1. Grammar confusion between Chinese and French in the multi-attribute of CWO. 

2.  Students' Incomprehension of the Flexibility of Chinese Grammar. 

3. The transformation of students' thinking mode is negatively influenced by the French way of thinking. 

        

Teaching Process: 1. The explanation of the Chinese Multi-attribute word orders 

a. Explanation of the Multi-attribute word order concept 

b. The Multi-attribute Explanation of sequence arrangement   

 

(2) Contextual Guide: 

 

The teacher sets the specific context; the context that needs to use the Chinese multi-attributive word order, so students fill in the 

dialogue space with the correct multi-attributive word order sentence, with the aim of helping the students deepen their learning 

impression. 

After a specific contextual guide of practice, teachers should announce the correct answer and give more practice dialogue to 

students until they reach a certain level of Chinese proficiency Test. Indeed, Teachers must let students practice more dialogue, let 

them be familiar with the correct use of the multi-attribute word order. At this point teachers will play the role of a supervisor, but 

will intervene to correct mistake. 

 

VII. CONCLUSION 

 

Considering the discussions in preceding sessions, the present article puts forward many aspects of Chinese word order teaching 

strategies, among those strategies are the preparation of teaching materials, classroom instruction and teachers' own requirements 

in teaching word order. The word order of Chinese and French differs in the grammatical rules and the study of the Chinese word 

order by students whose mother tongue is French has shown the different problems and errors in learning CWO. And the different 

types of problems which becomes a language barrier in the process of learning the CWO. This study outlined different teaching 

strategies which will be helpful in the future for the many students who wish to learn Chinese language, for a better understanding 

of mastering these characteristics.  

 The future implication of this article is to helping the francophone students in correcting the Chinese word order errors and also 

help or attract more people to be interested in learning the Chinese language and practice their oral, writing and translation. So, the 

use of the Chinese word order in both languages, according to students is one of the most difficult aspects to learn, however, the 

proposed solution for teaching and learning for students whose mother tongue is French will help in the easy use of the language 

and avoidance of mistakes in their daily lives. 
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